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Childhood Education in Aotearoa, New Zealand 
Early childhood education refers to the time between, when a child is born, and when he or she enters kindergarten. During this time, a child learns emotional and social skills that are essential in learning and development. Early childhood education is available in areas such as Aotearoa, New Zealand. In this place, it is available to children from the age of birth to five years. Early childhood education in Aotearoa is led by both teachers and parents and guided by the government. This explains why families have an important role to play in supporting their children through early childhood education. Despite this, there are some instances in which parents or families have failed to take an active role in supporting their children through early childhood education. An example is as presented in the case of Dai. Based on this case, the paper will analyze various aspects of childhood education in Aotearoa, New Zealand including history and theoretical approaches, the role of families, collaboration, curriculum, and family expectations. 
Historical and Current Theoretical Approaches to Learning and Development
There are various historical and current theoretical approaches to learning and development. Behaviorism learning theory, which was developed around the 19th century focuses on changes in the observable behaviors of individuals (Smith, 2013). In school settings, behaviorism is used in determining the relationship between the actions of students, and the consequences or precursors. For example, it can be used to understand how Dai has settled in the new school in Aotearoa. Jean Piaget developed his theory of learning, which is based on four main stages of intellectual development which are based on cognitive development based on age (Smith, 2013). The stages include; sensorimotor stage which takes place between birth to 24 months in this stage infants are only aware of what is right in front of them and learn through trial and error method. The second stage is the preoperational stage which takes place between two years to seven months, in this stage young ones have the ability to relate between future and past but can’t relate to more complex things such as effect. The third stage is known as concrete operational stage which takes place between seven to eleven years in which children begin to have a concrete reasoning. The final stage according to piaget is the formal operational stage in which adolescent are able to use symbols to understand concepts. Piaget indicates that the process of development is continuous and gradual, and can lead to experience and maturation. This is a theory that can be applied in understanding the development of Dai. The interaction with the environment will enable him to develop knowledge of the English language. Lev Vygotsky developed the socio-cultural theory of learning (Smith, 2013). He indicated that social interaction is a medium, through which individuals undergo language, social, and mental development. Experienced members of society are responsible for guiding children in the acquisition of knowledge. In early childhood education, both families and teachers are responsible for providing this guidance. However, as indicated, the grandparents are not involved, and this may explain why Dai is facing some challenges. 
Links between Children’s Rights, Sociocultural Theory, and the Childhood Studies Approach
	As indicated above, the proponents of the sociocultural theory believe in the social environment, as important in children's learning. It advocates for placing children in environments that promote collaboration (Smith, 2013). It also advocates for the role of teachers and families in guiding children in the process of knowledge acquisition. This theory can explain why Dai adjusted to the new school routine in Aotearoa, New Zealand. 
	Children’s rights in Aotearoa, New Zealand can be linked to the sociocultural theory, and the early childhood education setting in the case of Dai. Children in Aotearoa have education rights. Children have a right to special education needs (Child Poverty Action Group, n. d.). This means that they should be supported in their quest to learn and succeed. Dai might require special education, considering the fact that he does not engage in verbal communication with other children. As a result of this, his teachers have the duty of establishing his special education needs, to find out how they can be helped. Apart from this, children have health rights, which are essential in ensuring that they get proper education (Child Poverty Action Group, n. d.). They must be provided with proper healthcare, such as that involving the treatment of mental health issues. Dai might need healthcare, to determine whether it is a verbal problem is a health issue. His grandparents must ensure that he gets medical help if necessary. This is why the sociocultural theory advocates for the involvement of teachers and families, in supporting children in the acquisition of knowledge. 
	Childhood studies refer to a multidisciplinary field, that focuses on different areas of study, to explain childhood from the perspective of children's experiences, contemporary and historically. Childhood studies are based on the fact that childhood is complex, and as such, it is important to understand the social factors that are involved (Clark, 2013). This is the same thing that has been advocated for in sociocultural theory. Aotearoa has been indicated to be a culturally, socially, and politically complicated place (Arndt & Tesar, 2016). The history of this place has not only affected childhood development but also called for the need for childhood studies in the early childhood education curriculum. For example, its history shows that it has undergone free market, colonial, and indigenous eras. This has led to the implementation of Te Whariki, which advocates for childhood studies. This is the situation that Dai is facing. 
Role of Families in the Enculturation and Socialization of Children’s Acquisition of Language and Cultural Identity
	In Aotearoa, New Zealand, the family, and the community are considered as part of a child’s learning experience. A child’s family is referred to as whanau. It is one of the main principles of Te Whariki. This principle focuses on learning, wellbeing, and the development of children (New Zealand Government, 2016). To achieve the well-being of children, this principle focuses on building positive relationships with a child's family. It is about respecting and supporting children's teachers and families. Doing this enhances the well-being of teachers and families, which is important in promoting the well-being of children. According to this principle, early childhood teachers must build relationships with each child's family (New Zealand Government, 2016). For example, teachers are responsible for building meaningful relationships with Dai's grandparents. They must understand the circumstances under which Dai had to live with his grandparents, as opposed to his parents, and why they do not interact with the teachers. Further, the building of relationships with a child's family must consider cultural values, and confidence, and familiarity with childhood education (New Zealand Government, 2016). By building strong relationships, families are allowed to participate and contribute to decision-making. They can make decisions related to curricular activities, assessment, and planning of their children's curriculum. Teachers are allowed to learn the aspirations of their students (New Zealand Government, 2016). They also find cultural-appropriate ways of communicating with the students and understanding their diverse perspectives. This explains why Dai's teachers should focus on building meaningful relationships with his grandparents. Understanding the language, culture, and identity of children can improve learning and their wellbeing. 
The Ways Teachers Can Collaborate with Children to Support Children’s Right to maintain their Own Cultural Identity Alongside their Learning and Meaningful Participation in the Early Childhood Setting
	Teachers can collaborate with children to support children’s right to maintain their own cultural identity alongside their learning and meaningful participation in the early childhood setting. Teachers have to use the principle of empowerment to understand children's backgrounds and develop an approach to learning that might enhance their manna (New Zealand Government, 2016). The goal is to ensure that children reach their potential, irrespective of their cultural identity. The concept of empowerment is in line with children’s rights. For example, children have a right to health and wellbeing. Further, children have a right to equitable access to learning opportunities. Most importantly, children's culture, identity, and language must be respected as a way of encouraging empowerment. This is what Dai's teachers need to understand. They not only need to understand his culture, identity, and language but also respect them and use them as a way of encouraging him to reach his potential. For example, they should empower him to reach his potential, by helping him with the verbal challenge that he is experiencing, while interacting with other children in the school. By collaborating with children, teachers can help them to pursue their intentions and interests, and give them the confidence to make decisions regarding their learning and care (Hargraves, n. d.). Children who work with teachers to understand their cultural identity, get the opportunity to pursue curricular programs and learn through play. However, teachers have the most effective role to play in the collaboration. They must provide meaningful activities, which can enhance the learning of children. Therefore, Dai’s teachers should take a leading role in encouraging him to understand his cultural identity and to provide him with programs that target his challenge of communication. 
Links to the Early Childhood Curriculum, the Whariki
	The case of Dai can be linked to the early childhood curriculum of Te Whariki. Te Whariki is a school curriculum that advocates for cultural and social learning, in building relationships among young children (New Zealand Government. 2016). It is not only about relationships with other people, but also with things and places. It makes children such as Dai confident and competent communicators and learners. It also improves their well-being and ensures that they use their knowledge to contribute to the well-being of society. This curriculum is based on four main principles of empowerment, holistic development, family and community, and relationships (New Zealand Government, 2016). Through empowerment, Dai gets the opportunity to grow and learn. Through holistic development, he develops physical, mental, social, and emotional abilities that will enable him to deal with the daily challenges of life. Through family and community, Dai gets the opportunity to benefit from the involvement of his grandparents and the community in the school curriculum. Through relationships, Dai can build meaningful ones with places, people, and things. For example, he can build meaningful relationships with his fellow children. 
	Te Whariki is also based on five strands of child development. These strands form part of cultural, learning, and developmental objectives. These strands are essential in ensuring that Dai achieves his goals in the school. The first strand is wellbeing, which focuses on nurturing and protecting the health and wellbeing of children (New Zealand Government, 2016). The second strand is belonging, and focuses on children and families, and ensuring they have a sense of belonging. The third strand is contribution, and it focuses on providing equitable opportunities for learning for every child, and ensuring that they are valued. The fourth strand is communication, and it deals with promoting and protecting language and symbols from different cultures (New Zealand Government, 2016). This is the area that Dai should get maximum support for, from both parents and the grandparents. The other strand is exploration, which encourages children to be active explorers in a learning environment. Therefore, this is an effective tool for ensuring that Dai achieves his potential. 
How the Differing Expectations between Families and ECE Settings are Negotiated and
What you could do, say, and provide as a Teacher to Promote Inclusion of Children and Families
	There might be different expectations between families and ECE settings, concerning early childhood education. Different actions can be taken by teachers to promote of inclusion of children and families. Teachers are considered to be the most important resource in the achievement of the objectives of early childhood education. They do not only need to engage with children but also their families and community to determine learning opportunities and develop a fitting curriculum, that is in line with the provisions of Te Whariki (New Zealand Government, 2016). To avoid differing expectations that families might have, and ensure the inclusion of all children, teachers can put in place various actions. They should be open to dialogue with parents, families, and communities to ensure that the right curriculum and learning priorities are identified. Teachers should be culturally competent (New Zealand Government, 2016). This implies that they should develop meaningful relationships with family and community, as they are part of the early childhood curriculum. Teachers should provide maximum support for the linguistic and cultural diversity that might exist among children (New Zealand Government, 2016). This ensures that an inclusive learning environment is promoted in school settings. With the involvement of teachers, families can have positive expectations, such as in the case of Dai. 
Conclusion
	Early childhood education is important for the growth and development of children. Several theories such as behaviorism, intellectual development, and socio-cultural have shown the importance of early childhood education, as a way of helping children develop. Further, children’s rights and childhood studies have been introduced, to help in the learning and development of children, and especially in settings with a variety of cultural identities such as Aotearoa, New Zealand. To deal with the challenges of early childhood learning, such as presented in the case of Dai, the Te Whariki learning program was introduced. This program encourages the collaboration of children, teachers, family, and the community in ensuring that children reach their potential. It helps in eliminating any barriers that children might have in pursuing their learning. The implementation of this program can solve the challenges of Dai, as well as other children in Aotearoa, New Zealand. 
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